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 Abstract 
 Bibliotherapy is based on influencing the behavior and attitudes of written sources that people read, 

shaping or changing by their effects. Bibliotherapy can be used to help individuals cope with people’s 
problems by gaining inside themselves through books. Bibliotherapy can be divided into two classes 
as “clinical” and “developmental bibliotherapy”. Clinical bibliotherapy is used by mental health 
profes-sionals in problem situations. Developmental bibliotherapy is also used by specialists or 
trainers to prevent or address daily life problems that may be encountered during normal develop-
ment. The aim of this study is to theoretically evaluate and exemplify the use of bibliotherapy with 
preschool children. 

 Keywords: Bibliotherapy, early childhood, illustrated children's book. 
  

Öz 
 Bibliyoterapi, insanların okudukları yazılı kaynakların davranış ve tutumlarını etkilemesi, bunların 

etkisi ile şekillenmesi ya da değişmesine dayanmaktadır. Bibliyoterapinin kullanım amacı kitaplar 
aracılığı ile bireyin kendisini tanıyıp iç görü kazanabilmesine, problemleri ile baş etmesine yardımcı 
olabilmektir. Bibliyoterapi “klinik” ve “gelişimsel bibliyoterapi” olarak iki sınıfa ayrılabilir. Klinik 
bibliyoterapi, ruh sağlığı uzmanları tarafından problem durumlarında kullanılır. Gelişimsel bibliyoter-
api de normal gelişim sürecinde karşılaşılabilen günlük yaşama ait sorunları önleme ya da bu sorun-
larla etkili bir şekilde baş edebilmek amacıyla uzmanlar ya da eğitimciler tarafından kullanılır. Bu 
çalışmanın amacı okul öncesi dönem çocukları ile bibliyoterapi kullanımının kuramsal olarak değer-
lendirilmesi ve örneklendirilmesidir. 

 Anahtar sözcükler: Bibliyoterapi, erken çocukluk, resimli çocuk kitabı. 
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LITERATURE has been used in the treatment of psychological problems since anci-
ent times in the context of individual’s coping with various problem situations by iden-
tifying themselves with a hero in a book. At the entrance of Ancient Ted Library, there 
is writing as follows: “healing place of the soul” (Sullivan and Strang 2002). Libraries 
were used a place for reading, thinking, entertaining and resting in Ancient Greek. 
There is also a great library in Bergama Asklepion, where psychiatric treatments were 
applied and where treatments were applied with natural methods such as water, mud, 
and music, and at the entrance of this library, there is a writing as follows: “the place 
where death cannot enter” (Menekay 2009). 

The concept of Bibliotherapy comes from the combination of Latin words “biblion” 
(book) and “therapeo” (healing) and is based on the change in the behaviors and attitu-
des of people after being influenced by what they have read. According to another 
definition, bibliotherapy is being able to help the right person relax at the right time by 
bringing him/her together with the right book (Rubin 1978, Oner 2007). 

Bibliotherapy, which is also defined as using books to help patients understand 
their health problems and symptoms, was first used as a term by Crothers in 1916 
(Goddard 2011). Menninger is one of the pioneer writers in this regard and defends the 
use of bibliotherapy in the treatment of mental and physical diseases in his book titled 
“The Human Mind” (Pardeck 2013). 

The intended use of bibliotherapy is to be able to help individuals to recognize 
themselves and gain insight by means of books. In this way, a different communication 
process is initiated while contributing to the development of individuals by helping 
them to recognize their identity (Öner 2007). In a study conducted by Bulut (2010) to 
assess the use of bibliotherapy technique on adults, the definition of bibliotherapy, its 
historical development, its frequency of use and characteristics of appropriate clients 
were assessed and the role of consultant in the treatment process was investigated. 
Research findings showing the effective results of bibliotherapy in anxiety disorders, the 
treatment of panic attack, depression in the elderly, being a step mother-father, adults 
with chronic sleep disorders, prisoners and patients with medical conditions were pre-
sented in that study. Bibliotherapy can be used with children as well as with adults. The 
aim of this study was to theoretically assess the use of bibliotherapy with preschool 
children and to give an example of case study for the developmental bibliotherapy. 

Bibliotherapy in Children 
Bibliotherapy can be defined as a reading guide, which allows children to share their 
emotions, which is used as a means to cope with their personal problems and which 
contributes to the development of their life skills in the process of creating their own 
images, and it has various benefits (Kurkjian and Livingston 2005). These benefits can 
be exemplified as ensuring the children to recognize that there may be others suffering 
from similar problems, to understand that there are more than one and alternative 
solutions to their problems by discussing problems comfortably and freely, to develop a 
serious and constructive plan to solve the problem, to gain insight into the problem, to 
experience an emotional discharge and take steps to solve the problem at hand (Pardeck 
2013).  

Children’s books can provide a basis for discussing issues such as a chronic disease 
in a family member, friend or themselves. The anxiety and depression levels of children 
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who are clearly informed about the diagnosis and treatment at the onset of their disea-
ses are significantly reduced (Last and Veldhuizen 1996). The children who have had 
traumatic experiences are at risk for psychological disorders as they can have difficulty 
in expressing their emotions and coping with the problems stemming from these expe-
riences. Bibliotherapy can be used to help children understand this difficult situation, 
have an idea about their emotions, and encourage recovery and growth (Heath et al. 
2005). Bibliotherapy can be considered as a helpful element for the treatment protocol 
with its enlightening and insight-enhancing aspect (Caldin 2009). 

Bibliotherapy helps children transfer their emotions by identifying themselves with 
the characters in books as their self-expression and language skills are developing in the 
preschool period. It encourages children to transfer their emotions by identifying them-
selves with the characters in books and to express their thoughts easily. In addition it 
helps children solve their problems, decrease their feelings of stress, anxiety, and loneli-
ness and relax by means of learning interesting and entertaining methods. Another 
important benefit of the bibliotherapy technique is that it affects children’s self-esteem 
positively as they can recognize their own characteristics and interest and cope with 
their weaknesses (Mitchell-Kamalie 2002, Catalano 2008, Leana Taşçılar 2012). Bibli-
otherapy yielded effective results in developing the personal and social harmony of 
children and adolescents, and their self-perception and in encouraging their self-
confidence (Myers 2012, McCulliss and Chamberlain 2013). Bibliotherapy has the 
potential to influence positively the readers to develop empathy, tolerance, respect, 
acceptance and positive attitudes (Cornett and Cornett 1980). 

Although there are proven benefits of bibliotherapy, it is important to pay attention 
to some limitations like absence of children’s books in the required subjects. In situa-
tions such as timing error, errors in the selection of books or child’s lack of motivation, 
the child may be exposed to confrontation without being ready, they may act defensi-
vely when discussing the characters in book, they may provide resource for their own 
perceptions and solutions by reflecting their negative thoughts to the characters and, 
therefore, the problem may be reinforced (Corr 2003). The fact that bibliotherapy 
practitioners do not have sufficient knowledge about the characteristics of the child and 
the related literature regarding the development and problems of children can be shown 
as another limitation of this technique (Foss 2010). In order to prevent these situations, 
it is of great importance to be aware of the deficiencies of this technique, to provide the 
practitioner with a training about bibliotherapy, to make a careful assessment of the 
problem, to determine the suitability of the book to the nature of the problem, to ar-
range the necessary preparations for presenting it to the child and to establish a positive 
relationship between the practitioner and child. The questions related to the emotions 
should be asked carefully and the emotional distances needed for bibliotherapy should 
be protected (Cornett and Cornett 1980). Another limitation is that the children can-
not take their problems further from the cognitive dimension in the reading process. In 
such a situation, the children may have difficulty in passing from the thought dimen-
sion to the emotional dimension and in identifying themselves with the hero of the 
story, and he/she may reflect their problems but may not go further than this (Öner 
2007). This limitation can be overcome by the repetition of the bibliotherapy imple-
mentation, group discussions and follow up activities (Gladding and Gladding 1991). 

The usage area of bibliotherapy can be reviewed in two dimensions as follows: The 
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first one is “developmental bibliotherapy” which can be used by teachers and parents in 
the classroom or at home in order to support child’s developmental characteristics. The 
second one is “clinical bibliotherapy” which can be implemented by mental health 
professionals for providing psychological support (Cook et al. 2006, Prater and Dyches 
2008).  

Developmental Bibliotherapy 
Developmental bibliotherapy can be used by experts and educators in order to support 
normal development, to educate children on their attitudes, emotions, and behaviors in 
various subjects, and to maintain emotional and cognitive well-being. For example, 
reading a story about the adaptation process to school may be effective in facilitating it 
for a child who has just started school. (Lucas and Soares 2013). Developmental bibli-
otherapy, which can be used for various purposes in education, is accepted as an effecti-
ve helping process in preventing children’s developmental problems or solving these 
problems healthily (Öncü 2012, McCulliss and Chamberlain 2013, McMillen 2014). 
VisserKnoth (2006) explains the use of bibliotherapy in preventive studies as follows: 
“Immunizing children against traumatic situations: We immunize children against 
measles. We do not immunize children against divorces, but we can provide some 
emotional information about coping strategies that parents can use during the divorce 
process”. 

When the studies in literature on the use of developmental bibliotherapy in child-
hood and adolescence are examined, it is seen that it provides important benefits in the 
classroom environment as well as individual use in children. In a study conducted by 
Uzmen and Mağden (2002) in order to determine whether children’s sharing and hel-
ping behaviors are supported with related illustrated children’s books or not, eight 
illustrated books related to the subject were read for two weeks, questions about the 
story were asked, discussions were made and activities were performed. According to 
the findings of the study, books read had positive effects on children’s helping and 
sharing behaviors. Turan (2005) conducted a study addressing the concept of socializa-
tion and used a story titled “Is It Difficult to Make Friends?”, written by Gülten Dayı-
oğlu, in order to help children’s friend finding problems through child literature. It was 
concluded that child literature could be a guide in coping with problems and seeking 
solutions. In an implementation of bibliotherapy in the classroom environment by 
teachers, Leana-Taşçılar (2012) recommended a model suggestion by using Matilda, a 
book written by Roald Dahi. The model can be used within the scope of preventive 
counseling or for solving the problem situations in order for the gifted children to cope 
with the problems they can have and to understand “the other”.  

In a study carried out by Karagöz (2015), it was aimed to determine the help of lite-
rary works prepared for children in protecting child’s self-worth. Within this fra-
mework, a book written by Serpil Ural and titled “Separate Houses” was taken as an 
example. According to the findings of the study, bibliotherapy technique could be used 
functionally in educational processes and it contained the potential to influence stu-
dents experiencing psychological difficulties positively. In a study carried out by İlter 
(2015) in order to investigate the effect of bibliotherapy technique on perfectionism 
levels of gifted children, a bibliotherapy-based training program consisting of seven 
sessions was implemented and it was concluded that the program significantly reduced 
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the perfectionism levels of students. Karatay et al. (2015) conducted a study in order to 
investigate the effect of children’s literature works on moral development scores of 
primary education sixth, seventh and eighth-grade students and implemented a Litera-
ture-based Character Education program with the experimental group. In that study, 
there was a statistically significant difference between the pretest-posttest moral deve-
lopment scores of students in the experimental group. In addition, teachers and parents 
stated that there was a positive change in students’ in-school and out-of-school behavi-
ors such as love, respect, studying, responsibility, patience, tolerance, being sympathe-
tic, honesty, hospitality, cleanliness, diplomacy-communication and obeying rules after 
the training. 

Clinical Bibliotherapy 
Clinical bibliotherapy can be defined as the use of books in order to work on difficult 
emotions or to facilitate the resolving process of intense behavioral and emotional 
problems (McMillen 2014). Children’s books can serve as a clinical tool for helping the 
children with behavioral problems understand the world and their life experiences. In 
addition to this, books are not used very often by child mental health professionals in a 
therapeutic process in order to regulate children’s emotions, thoughts, and problem-
solving styles. Mendel et al. (2016) conducted a study with 44 child psychiatrists. In 
that study, 43% of the experts did not recommend children’s books to their patients, the 
other 43% recommended it to one of four patients, 59% of the experts did not know 
appropriate and qualified books and 27% of the experts did not see books as a source to 
be used with children. Most of the experts participating in that study (96%) stated that 
access to a database where they could obtain information about bibliotherapy would 
increase their recommendation of children’s books to their patients. 

Although clinical bibliotherapy studies are quite limited, it is seen that they have ef-
fective results. Karacan Özdemir (2016) carried out a study in order to investigate the 
effect of “Bibliopsychological Counseling Based Self-Esteem Development Program” 
on self-esteem levels of sixth-grade students and used a set of stories with self-
confidence supporting content based on cognitive approach. There was a statistically 
significant increase in the self-esteem scores of the participants in the experimental 
group. In a study using bibliotherapy with the aim of supporting children with mathe-
matics anxiety, illustrated storybooks such as “Counting with Frank”, “Math Curse” 
and “A Zebra Named Scarlet” were presented to the children. In that study, the use of 
bibliotherapy was recommended in order to help children trust themselves in mathema-
tics (Furner 2017).  

In a study conducted by Shechtman (2017) on four 11 years old children with agg-
ressive behaviors, bibliotherapy technique was used and positive results for reducing 
aggressive behaviors were found. In that study, the aggressive behaviors observed in 
children and adolescents were resistant to change and the use of techniques such as 
bibliotherapy in regulatory works regarding these behaviors was important.  

Selecting Books for Bibliotherapy 
The implementation process of bibliotherapy technique is as follows: preparation, 
implementation, and follow-up activities. In this regard, the book appropriate for the 
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need and problem situation is chosen. Then the material is presented to the child. 
Finally, the follow-up works are performed. Follow-up works include drama and 
drawing works in order for children to focus more (Pardeck 2013). 

There are some criteria to be taken into account when selecting books for bibliothe-
rapy. First, the interests or problems of the child or children should be determined and 
their developmental levels should be determined. Determining book and identifying the 
needs of child well in the preparation process is of great importance. The subjects add-
ressed gain importance to the extent that they relate the interest and needs of the child. 
Selecting the most appropriate one among the books addressing the related issues and 
subjects makes it possible to gain insight into and identify oneself with the problem to 
be solved through reading and discussing. When this insight is enhanced, the child 
shall have a wider perspective about the problem and shall be able to find solutions in 
similar situations. The book to be used in this regard should be able to discharge child’s 
emotions and the problems and solutions addressed in the book should develop the 
creative problem-solving skills of children (Öner 2007, Pardeck 2013, Sever 2013, İlter 
2015). According to Goddard (2011), books selected for bibliotherapy should present 
motivating and challenging experiences, should reveal critical and personal answers and 
should develop a sense of respect and understanding differences. 

The quality and literal value of books should be taken into account when selecting 
books for bibliotherapy as well as their appropriateness for being used in bibliotherapy. 
The paper and printing quality, book cover page and page layout, and type size are also 
important characteristics of the books to be selected. The illustrations in these books 
should have an artistic value, should be clear of stereotypes and should be appropriate 
for children’s independent thinking. Considering the content, the selected books should 
include heroes or figures that children can identify themselves with and that have simi-
lar characteristics with children. Stories in which problems and desperateness are emp-
hasized, and stories that include characters displaying harmful damages to themselves 
and the society should not be used (Öner and Yeşilyaprak 2006). Useful points for book 
selection in bibliotherapy technique are defined as interesting illustrations, convincing 
characters, interesting story contents, humor and surprise elements, and repetitive 
choruses (Pardeck 2013) In this regard, Maich and Keans determined some questions, 
which can be used in selecting the books for bibliotherapy:  

1. Is book’s level appropriate for the child’s reading and development level? 
2. Is story simple, clear, short, repetitive and convincing?  
3. Is story in harmony with the related emotions, needs, and goals?  
4. Is book sensitive to cultural diversity, gender stereotypes, and aggression? 
5. Do characters have coping skills and is the problem situation solved? 

Bibliotherapy Process 
In bibliotherapy process, children need to go through three different stages. First, 
children identify themselves with the characters in selected books. In this stage, the 
children may observe the difficulty that the character experience and the process related 
to the problem encountered, may pay attention how the event is concluded, may see 
their own characteristics in the characters of the book and reflect their feelings. Child-
ren can easily recognize the similarities between their own experiences and characters’ 
experiences. In the second stage, the children identify the positive experiences of the 
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character with their own experiences. The children may think that the events in the 
book are happening to them and, therefore, they may be purified from similar emotions 
and they may relax. In the last stage, the children realize that they are not the only ones 
experiencing these kinds of problems and these problems may happen to others and the 
children may generalize this solution to different problem situations. This stage also 
helps children think they are not alone in such situations. Children may create safe 
psychological spaces thanks to this process (Kramer and Smith 1998, Halsted 2002, 
Furner 2004, Jones 2006). Considering these three stages of the process, Praterve et al. 
(2006) put forward a ten-step model for implementing bibliotherapy. This model inc-
ludes the following:  

• Establishing a positive relationship and developing trust with students.  
• Determining school staff that can help. 
• Getting support from the parents of students. 
• Defining the problem experienced by the student. 
• Setting goals in order to solve the problem at hand. 
• Selecting the book appropriate for the situation. 
• Introducing the book to the child. 
• Implementing reading process. 
• Implementing post-reading activities. 
• Assessing. 
The book and its cover should be introduced, the visuals should be analyzed, esti-

mates about the book should be taken, questions during and after reading process sho-
uld be asked, short discussions and explanations should be made, emotions and ideas 
should be shared, deductions should be made, and the book should be summarized 
when implementing bibliotherapy technique (Goddard 2011, Pardeck 2013). 

Bibliotherapy Follow-up Activities 
When bibliotherapy technique is implemented for children, the use of follow-up activi-
ties after reading books provides some benefits. Art activities can be preferred as it 
ensures motor coordination and it is a nonverbal form of reflecting emotions. For 
example, methods such as creating a comic book, making puppets of the characters 
from residual materials and animating them, miming with the emotions and behaviors 
of the characters, dramatization, brainstorming about the alternative solutions to the 
problems, creating the figures of characters from kneading materials such as play dough 
and clay can be used. Miming can be a good starting point for preschool children. 
Performing puppet shows and dramatic activities can be preferred for young or shy 
children as these are less emotionally threating (Pardeck 2013). These activities are used 
in order to ensure that the message received from the book is not lost and that the 
positive changes occurred in behavior or attitude become permanent (Stainbrook 2011). 

 Figure 1. Cover of book “No One Will Be Cold This Winter” (Oral 2017) 
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A Case Study for Developmental Bibliotherapy  
“No One will be Cold this Winter” (original name: “Bu Kış Kimse Üşümeyecek”), an 
illustrated storybook written and illustrated by Feridun Oral (2017), was prepared by 
researchers to be used in developmental bibliotherapy process in 48-66 months old 
children. In this story, a shrewmouse wants help from its friends (rabbit, fox, and bear) 
as it cannot carry the brushwood it collected in winter and the story tells about their 
coping methods with the problems they encountered. The reason for selecting this 
book is that it aims at helping children see how helping each other is important and 
how they can cope with problem situations. In addition to this, this book is appropriate 
for the interaction at the core of bibliotherapy. To this end, it was aimed to present the 
things that can be done in pre-reading and post-reading with sample questions and 
proper follow-up activities without including all the pages.  

Pre-reading Process 
Holding the book towards children, the reader says “Today, I brought a book, I want to 
share the story in this book with you” and shows children the front page of the book. Then, 
the reader asks the following questions: 

-This is the cover page of this book. Which animal do you see in the illustration on this front 
page? 
After children tell that it is a mouse, the reader extends the answers of children by 

saying “Yes, this is a shrewmouse.”  
-Where do you think it lives? 
-What is this thing around its neck (pointing out the red scarf on the cover page of the book)? 
If the children say that it is a scarf or if they provide an appropriate answer, the fol-

lowing questions are asked in order for them to establish a relationship with their own 
lives:  

-What color are your scarves? Why do we use scarves? 
-Where do you think this shrewmouse is going?  
-What can be the name of this book? Let’s try to guess its name together. 
After receiving the estimates of children, the reader reads the name of the book, 

“No One Will Be Cold This Year”, and, then, the names of writer and illustrator, 
“Feridun Oral”, from left to right and from top to down (that is, reading direction) by 
pointing out with his/her finger. The reader mentions about the publisher.  

The reader says, “What kind of story is told in this book how no one will be cold this year, 
let’s read together” and goes through the reading process.   

Reading Process 
Pages 1-2: “A shrewmouse woke up to a cold winter morning. He smelled the air with its tiny 
nose. It got out of his nest to find something to burn.”  

The reader reads the text above that is written in the first and second pages of the 
book and, then, wants children to complete the following sentences. 

-A little shrewmouse got out of its nest in order to find (to find what?) … on a cold winter 
morning. 
The aim here is to make it easier for children to understand the introduction of the 

story. The aim of the hero in this story is to protect itself from the cold during winter. 
Then, until the fifth and sixth pages, the text is read by the reader by paying attention 
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to the highlights without asking any question to children.  
Pages 5-6: “Little shrewmouse picked whatever it found in that endless forest including 

dried branches, cones, and brushwood. It piled them and tied up tightly. It was so tired.” 
After reading the text in fifth and sixth pages, the reader shows the illustration on 

those pages and directs the following five questions to the children: 
-The shrewmouse is little. How is the pile of brushwood? 
The reader waits for children to give a response such as “big” and, then, asks the 

following question:  
-Yes, big. How do you think this little shrewmouse will carry this big pile to his nest? 
Thus, the reader allows children to notice the problem in the story. 
Before reading the eleventh and twelfth pages, the reader shows the illustration on 

those pages and asks the following guessing and remembering questions to the child-
ren:  

-Which animals help the shrewmouse? 
-Do you think that they will be successful? 
-There was a … (what was that?) that they used when pulling the big pile of brushwood. 
The reader listens to the responses provided by children and extends them to be ab-

le to contribute to their responses where necessary. The priority here is to be able to 
continue with the responses of children. After asking the questions and listening to the 
responses, the reader reads eleventh and twelfth pages.  

Pages 11 and 12: “An idea occurred to the rabbit and it said: ‘Let’s go to the plump fox 
and carry the brushwood with its sled.’ They went to find the fox immediately. The fox was 
astonished when it saw the pile of brushwood. It thought for a while and flicked its tail. It said 
‘I’ve just repaired my sled, but let’s give it a try’  

The reader stops here and asks a question for associating the story with real life:  
-The fox brings its sled; let’s show its sled from the illustration. Have you ever ride a sled? 
What kind of tool is the sled? Let’s describe it.  
The reader listens to the children and, then, says that a sled is a tool used for skiing 

and having fun.  
-The fox, rabbit, and shrewmouse try to pull the sled by fastening the brushwood with the red 
scarf of the shrewmouse. Can they request help from someone else? Let’s try to guess. 
All animals helping the shrewmouse are shown in the illustration on the fifteenth 

and sixteenth pages. The reader turns to the children and wants them to tell the names 
of these animals; 

-The shrewmouse in the forefront, then ……………. (The reader points out to the animals 
one by one and wants children to tell their names). 
The problem is solved in the twenty-first and twenty-second pages. The reader re-

ads until these pages and asks children the following questions before reading these 
pages:   

-What happened to the pile of brushwood? 
-What did the shrewmouse, rabbit, and fox do when they realized that they could not carry?  
The reader waits for the responses of children and, then, provides an explanation as 

follows: “Yes, they shared the brushwood. Thus, they will be able to carry some brushwood to 
their nests to burn and they will not be cold.” The reader continues to ask questions for 
associating the story with real life: 
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-Have you ever helped someone? 
-How did you help? 
-I feel very happy when I help someone. How do you feel? 
-Have you ever tried to share your food with someone else? What did you share?  
The reader listens to the responses of the children and proceeds to the post-reading 

process. 

Post-reading Process 
The reader asks post-reading questions by saying “I’m very happy because we read this story 
with you today. I want to remember this beautiful winter story with you. Could you please help 
me? The reader shows the related page to the children when he/she asks questions and 
he/she help children remember the process.  

-Which animal in this story had a red scarf?  
-What was the shrewmouse were not able to do by itself?  
-From which animals did the shrewmouse want help? 
-In the end, how did they carry the big pile of brushwood?  
-If you were in this forest, how would you help the shrewmouse?  
-What was the name of this story? 
-If you were the writer of this story, how would you name it? 
-Which hero did you like the most in this story? Why? If you were one of these heroes, which 
one you would prefer to be? Why did you choose that hero? 
-Have you ever experienced a situation similar to the one in this story? How did you feel? 
What did you do?  
The reader listens to the responses of the children. The children may be requested 

to draw what they narrated. Then, the reader proceeds to the next process, follow-up 
activities process.  

Follow-up Game: Let’s Fill Up the Water Containers 
The reader brings two long ropes to the classroom and pastes these ropes on the gro-
und. One end is determined as the starting point and the other end is determined as the 
endpoint. The children are paired. The reader gives children the water containers with 
a little water in it. The children are expected to hold the handles of these water contai-
ners and walk on the ropes from starting point to the endpoint without spilling the 
water in the water containers. The aim of this game is to ensure that children in pairs 
take the water to the endpoint and empty the water in the water containers placed on 
the endpoint by helping each other and without spilling.  When the water containers 
on the endpoint are full, the children are taken out of school and the water containers 
are placed in front of the school for the animals to drink water from them. This game 
can be played at home, with parents, and with other children. Thus, the children may 
help street animals living around them drink water.   

Conclusion 
Bibliotherapy helps children in preschool children express their emotions and thoughts, 
solve their problems, cope with their negative emotions, develop positive self-
perception, support their self-confidence and overcome difficult situations. In addition 
to these, this technique provides a safe environment for children to discover different 
concepts, emotions, and attitudes while allowing them to understand the environment, 
society and social expectations (Goddard 2011). 
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Developmental bibliotherapy can be used in order to change the attitudes, emo-
tions, and behaviors in subjects such as bullying, divorces, sense of self and supporting 
development (Catalano 2008). In the clinical use of bibliotherapy, it is seen that meta-
analysis studies focusing on the effect of this technique on trauma, depression and 
anxiety disorders in children and adolescents have yielded effective results (Rapee Ab-
bott and Lyneham 2006, De Vries et al., 2017, Yuan et al., 2018). The above-
mentioned benefits of bibliotherapy technique show that it is a valuable and beneficial 
technique, which can be used in children. 

When the children’s books appropriate to be used in developmental bibliotherapy 
and studies are examined, it is determined that subjects such as “values education”, 
“respect for diversity” and “social skills” are included more frequently while subjects 
such as “sexual education” are included less although they have a very important place 
in the development and education of child. However, it is seen that books and studies 
that can be used in clinical bibliotherapy are limited in the literature. It is seen that 
books addressing subjects such as “phobias”, “separation anxiety”, “being adopted”, 
“habits”, “problem behaviors” and “maltreatment” are required in this field. Considering 
these subjects, it can be recommended that books appropriate for being used in bibliot-
herapy should be introduced to this field.  

This study was prepared as an example of case study that could be used for deve-
lopmental bibliotherapy. It is of great importance to plan for training on how families, 
teachers and mental health professionals can use books for bibliotherapy. In subsequent 
studies, developmental bibliotherapy may be evaluated by teachers and parents in the 
context of children’s needs or in order to support developmental characteristics of child-
ren. In addition, it is recommended that clinical bibliotherapy is applied by child men-
tal health professionals for psychological aids in different groups. 
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